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Uses sources as evidence 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I’m not sure why we 

look at sources. I need 
help to use sources in 
my work. I need help to 
identify primary or 
secondary sources. 

I believe what sources 
say without questioning 
it. I choose to use one 
source in my work, 
because it’s completely 
reliable. 

I believe what sources 
say. I choose and use a 
few different pieces of 
evidence in my work. 

I compare different 
sources and identify 
connections between 
them (agreement and 
disagreement), and 
think about why that is 
the case. I think about 
why creators present 
information in 
particular ways, and 
what that means for me 
in using their 
information, 
particularly in terms of 
reliability.   

I can apply my 
understanding of the 
reliability of sources, 
and connections 
between sources, in 
other situations. I 
can ask further 
questions for 
research based on 
the sources 
provided. 

Teacher version Student doesn’t get why 
using sources is 
important; may not 
know the difference 
between primary and 
secondary sources; 
doesn’t use sources as 
evidence in work 

Student believes what is 
presented in a source; 
may believe that either 
primary or secondary 
sources are better than 
the other. May use a 
single source as 
evidence for some piece 
of information. 

Student believes what is 
presented in sources; 
may use multiple pieces 
of evidence to back up 
their information or idea. 
Doesn’t see how sources 
are connected. 

Student actively uses 
sources to corroborate 
or dispute one another; 
demonstrated 
knowledge of author 
perspective and the 
impact of that on the 
usefulness of sources. 
(Doesn’t just say 
‘bias’.) 

Student thinks about 
the implications of 
different sources’ 
perspectives for 
studying a topic; 
asks questions to 
suggest new paths of 
research.  

 
 
  



Alexandra Pierce - Brunswick Secondary School – Melbourne Australia - Email pierce.alexandra.l@edumail.vic.gov.au  
 

Analyse cause and consequence  
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I think that historical 

events are inevitable – 
everything that has 
happened was always 
going to happen. 

By the end of a unit of 
work, I can identify how 
one thing is a cause or 
consequence of 
something else. 

By the end of a unit of 
work, I can identify 
multiple causes or 
consequnces of an event. 

By the end of a unit of 
work, I can categorise 
causes and 
consequences (eg 
economic, social, 
political). I can 
demonstrate how 
causes and 
consequences are 
connected to one 
another. I can identify 
and explain relative 
significance. 

By the end of a unit 
of work, I can 
suggest how an 
event might have 
been different if a 
cause were missing. 
I can predict 
consequences of 
similar new events. 

Teacher version Student doesn’t see how 
one event might lead to 
another happening, or 
that events are 
connected to one 
another; doesn’t 
understand that 
historical events didn’t 
HAVE to happen. 

Student understands that 
one event had an impact 
on another. 

Student understands that 
an event may have 
multiple causes or 
consequences.  

Student can categorise 
events. Understands 
that causes may be 
interconnected, and 
that different events 
may have different 
levels of significance 
insofar as being causes 
of something. (Also for 
consequences.) 

Student can suggest 
alternative pathways 
from particular 
events. Can transfer 
ideas from one event 
to another and 
suggest possible 
consequences based 
on knowledge of 
other events.  
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Establishes historical significance 
 
Level Prestructural Unistructural Multistructural Relational (??) Extended abstract 
Student version I’m not sure why or how 

one thing is more 
important than another, 
in history.  
OR  
I think everything in the 
past has the same level 
of importance. 

By the end of a unit of 
work, I can point to one 
way that a historical 
event or issue was 
significant. 

By the end of a unit of 
work, I can identify a 
few different ways in 
which an event or issue 
was significant. 

By the end of a unit of 
work, I can identify the 
relative significance of 
different events, and 
explain my reasoning. I 
can demonstrate how 
different aspects of 
significance are 
connected to one 
another. 

By the end of a unit 
of work, I can use 
the significance of 
one event to suggest 
the significance of 
another. I can 
acknowledge the 
different ways in 
which different 
groups or individuals 
may assign 
significance in 
different ways. 

Teacher version Student cannot ascribe 
significance to historical 
events and issues. 

Student can identify one 
reason why an event or 
issue might be 
significant. 

Student can identify 
multiple reasons for why 
an event or issue was 
significant. 

Student can rank events 
by significance, and 
justify their ranking. 
Student can explain the 
connection between 
different questions 
regarding significance.  

Student understands 
that significance is 
always constructed, 
never static.  
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Identifies continuity and change 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I need help to identify 

things that have changed 
or stayed the same over 
time. I don’t think that 
much has changed over 
time. 

By the end of a unit of 
work, I can identify that 
one thing has changed 
or stayed the same over 
a period of time. 

By the end of a unit of 
work, I can identify 
several different changes 
or continuities.  

By the end of a unit of 
work, I can identify 
that progress for one 
group may experience 
progress while another 
simultaneously 
experiences decline. I 
can recognise whether 
a change is positive or 
negative. I can identify 
the relative importance 
of change or continuity 
for different groups.  

By the end of a unit 
of work, I can 
suggest 
consequences of the 
changes and 
continuities 
identified. I can 
suggest possible 
changes or 
continuities resulting 
from new situations.   

Teacher version Student can’t identify 
change or continuity. 
May think that things 
have always been this 
way, OR that the past is 
completely different 
from the present. 

As above As above As above. As above.  
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Ask historical questions 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I need help to develop 

questions to explore the 
past. 

I can develop one 
relevant and answerable 
question about the past 

I can develop multiple 
relevant and answerable 
questions about the past. 
These cover a range of 
aspects relevant to the 
topic. 

In creating relevant 
questions, I can 
categorise and group 
questions together. I 
can create subsequent 
questions that explore 
issues more deeply 
once information is 
gathered. 

I can use questions 
posed by historians 
about one topic to 
suggest possible 
lines of inquiry in a 
different area.  

Teacher version Student struggles to ask  
questions about history, 
either suggesting that 
everything is known 
about the past (so why 
bother asking 
questions), or that the 
past is completely 
unknowable.  

As above As above As above As above  
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Explores historical perspectives 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I cannot identify why 

perspectives from 
historical actors matter. 
I need help to identify 
how perspectives from 
the past may differ from 
those in the present.  

By the end of a unit of 
work, I can identify one 
belief or attitude (etc) 
that is important in 
comprehending a 
particular historical 
perspective. 

By the end of a unit of 
work, I can identify 
multiple beliefs/attitudes 
etc that may influence a 
particular historical 
perspective. 

By the end of a unit of 
work, I can identify 
how the beliefs of 
people in the past 
contradict or reinforce 
each other. I can see 
how those beliefs and 
attitudes influenced 
how people acted in the 
past. 

By the end of a unit 
of work, I can 
suggest how holding 
a particular belief 
(etc) may impact on 
a particular historical 
actor in a different 
situation.  

Teacher version May assume people in 
the past were stupid.  

Student can identify one 
belief/attitude etc 
relevant to a particular 
historical perspective, 
and suggests that this 
basically explains 
everything about a 
particular individual or 
issue.  

Student can identify 
multiple beliefs/attitudes 
etc relevant to a 
particular historical 
perspective, and suggests 
that these explain 
everything about a 
particular individual or 
issue.  

Student can explain 
that holding a belief etc 
is not static, that it isn’t 
going to result in the 
same thing for every 
person holding that 
perspective, and that 
different beliefs/ 
attitudes work together 
and in tension with 
each other. 

As above  
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Examining ethical dimensions of history 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I cannot identify the 

ethical issues of 
studying the past; I 
don’t see the point.  

By the end of a unit of 
work, I can make an 
ethical judgement about 
an event or issue 
(thinking about who was 
responsible? was it was 
ethically justified? is 
contemporary 
accountability relevant?) 

By the end of a unit of 
work, I can make several 
ethical judgements in 
relation to an event or 
issue (thinking about 
who was responsible? 
was it was ethically 
justified? is 
contemporary 
accountability relevant?) 

By the end of a unit of 
work, I can explain 
how different aspects 
of my ethical 
judgement connect to 
one another, and 
reinforce or contradict 
each other.  

By the end of a unit 
of work, I can use 
aspects of ethical 
judgements in one 
situation to suggest 
implications for 
other, different 
situations. 

Teacher version Student may simply 
condemn historical 
actors as stupid, racist, 
etc; OR may not see the 
point in making a 
judgement about things 
that happened in the 
past.  

Student can make an 
ethical judgement by 
using one question 
relating to one of these 
aspects: who was 
responsible? was it was 
ethically justified? is 
contemporary 
accountability relevant? 

Student can make 
several ethical 
judgements by using 
questions relating to one 
of these aspects: who 
was responsible? was it 
was ethically justified? is 
contemporary 
accountability relevant? 

As above  As above  
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Constructs historical arguments 
 
Level Prestructural Unistructural Multistructural Relational  Extended abstract 
Student version I can’t put together an 

answer to a question.  
OR 
I use irrelevant evidence 
to try and answer a 
question  

By the end of a unit of 
work, I can present an 
answer to a question 
with one piece of 
relevant evidence. 

By the end of a unit of 
work, I can present an 
answer to a question 
with multiple supporting 
pieces of evidence. 

By the end of a unit of 
work, I can present a 
logical, reasoned 
argument using 
multiple pieces of 
evidence. I can show 
the connections 
between these pieces of 
evidence and how they 
work together to 
present an answer.  

By the end of a unit 
of work, I don’t feel 
the need to present a 
solid, complete 
answer to a question 
– I’m happy to 
suggest some aspects 
are open to 
interpretation. I can 
reconcile evidence 
that disagrees with 
my contention.   
 

Teacher version May simply refuse to 
attempt the question. 

Believes that their 
answer is it, and doesn’t 
spend much time or 
effort developing the 
argument 

Believes that their 
answer is it, and uses 
several bits of evidence 
to support the argument 

Student is able to show 
how ideas connect 
together to form a 
coherent whole.  

Doesn’t feel 
compelled to have a 
closed, definitive 
answer.  

 


